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From harmony, from heavenly harmony 


This universal frame began : 
From harmonv to harmony 


Through all the compass of the notes it ran the diapason 
closing full in Man 


Foreword 


A research project on Identification of Areas of Sex-bias in 
Language Material was taken up by the National Council of Educational 
Research and Training in 1982-83. The evaluative criteria were evolved . 
and the evaluation tool was developed on the basis of these criteria. A 
manual of instructions for the evaluators was also prepared. With the help 
of these instruments, 365 language text-books and supplementary readers 
were evaluated. The evaluated books were an assortment of central 
government publications, text-books and supplementary readers 
developed by the state governments, children's books published both by 
government agencies and the private publishers and a random sample of 
70 text-books/ supplementary readers in different regional languages. 
This is a report on the findings of the evaluative process undertaken. This 
should help produce multiplier effect in the country. Several evaluators 
have been trained under this project and it is expected that they will 
continue the process. The published report will help to sustain such efforts. 


The amount of hardwork that has gone into the preparation of 
this report should not go unnoticed. Dr. Indira Kulshreshtha, the Project 
Director, whose devotion and dedication was instrumental in bringing out 
this publication, deserves special mention. It would have been impossible 
to complete the project and its report without the help of the resource 
persons, evaluators and many others who have been associated with it in 
many ways. I thank them all. 


Dr. K. Gopalan 
Director 
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Perface 


The fate of women has always been especially tied to the 
organization of the family, while the fate of the family has been inter- 
woven with the organization of the rest of society. The family is a unit of 
social organization, through which men and women experience much of 
society. This is particularly true of women. It is ture whether or not the 
family isa large extended one with a combination of productive, political, 
educational and religious activities, or a nuclear family with restricted 
activites, Traditionally women hold subordinate positions in the family : 
in childhood, to thé father, in adulthood, to the husband, and in later age, 
to the son. 


Most of our textbooks and supplementry readers reflect the 
stereotyped image of a woman, who is tied down to her role as a mother, 
orasa wife who is expected to sacrifice; or as a daughter who is made to 
feel inferior to her brother in many ways; or as a dauthter-in-law who is 
always under tension because she does not know when she would be burnt 
alive for want of dowry. 


The woman of today is much more than a mere housewife who 
cooks, darns, mends, looks after children and is totally under the inale 
subordination. Times have changed, and with that women have also tried 
to come out of the dark caves of ignorance. There would hardly be a field 
where women have not entered and proved themselves. However, social 
evils like the stigma and toboos attached to single women, childless 
married women and widows still persist. 


This was the issue that made me feel uncomfortable as long back 
as 1982. Textbooks/ supplementary books are the only printed material 
which we offer to our school-going children and through which we can 
instil in their minds the ideas of dignity of labour, equal participation of 
both boys and girls in the field of work at home and outside, and of equal 
opportunities in all walks of life. 


The National policy on Education 1986 and the National 
Perspective Plan 1988 lay special emphasis on the removal of disparities 
andequalising educational opportunities by attending to the specific needs 
of those who have been denied equality so far. It also mentions emphati- 


cally the elimination of Sex-stereotypes and sex-bias from text books and 
other relevant material. 


The present book is an attempt to bring home the idea that the 
woman is neither inferior nor Superior to man. She is just a companion in 
Lie true sense of the word. Family is a closely-knit unit and both husband 


and wife have to share Tesponsibilities in order to make healthy home and 
healthy society. 


The publication of this book has 


К been delayed for many reasons 
for which we are extremely sorry. But it i 


S better late than never. 


Indira Kulshreshtha 
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CHAPTER - I 


Scenario 


SCENARIO 


Theme And Background 


Most research studies pertaining to the area of sex-bias undertaken 
in India and abroad have revealed that specific consequences of dis- 
crimination are universal. The variables of discrimination like racialism, 
casteism, traditionalism, poverty and economic inequality do influence 
the specific manifestations of sexism but their scope is restricted to the 
realms of their own operation. Anthropological studies and tests con- 
ducted on hermaphrodites have also confirmed the view that the impact 
of sexism on people as individuals and also as social beings enables them 
to cope with a large varicty of personal behaviours. Sex stereo-types thus 
operate as the social moulds that shape an individual's self- concept. Sex 
stereo-types and their socialization do not merely distinguish between 
appropriate and in-appropriate human behaviours but they also set up a 
false dischotomy of right and wrong for male-female behaviours. An 
exhaustive survey of studies on early childhood sex-differences in a wide 
range of characteristics and situations belies the distinctions ascribed to 
sex-typed behaviours; females and males were not found to differ sig- 
nificantly in any area except aggression. 


The Education Commission (India 1964-66) while discussing the 
issue of discrimination on the básis of sex, noted that Indian school 
curricula generally followed the patriarchal tradition which typecast 
individuals in unequal gender-based roles. Boys were prepared to achieve 
inthe market place while girls were trained to obey and please in the home. 
Taking stock of the prevailing situation and focussing attention on the role 
of sex-stereotypes in the Indian society,the Government of India proposed 
to detraditionalize the school curricula and develop an acceptable design 
which promoted the sex-role equality. Recognizing the fundamental and 
basic equality between men and women, the Government also urged to 
develop an educational system that would provide a basis fora new society 
where the biological fact of sex plays a minor role and where an individual 
would not be forced to conform to a pre- determined pattern of behaviour 
on the basis of sex. 


In line with the directive principles and the provisions made in the 
Indian Constitution through which men and women are equally entitled 
to exercise their riglit as free citizens, the Commission observed that 
unlike traditional India, the social life of modern Indian citizens was 
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intended to develop as а joint venture for both теп and women. The 
textbooks were to help prepare individuals for this era of. equality between 
the sexes and to inspire them to develop a proper respect for each other. 


The Commission emphasized the need for making intensive efforts to 
eradicate all traditional conce 


which damage the cause of ei 
on this issue and recorded : 


pts of female inferiority or sex stereotypes 
quality. The Commission was candid enough 


It is unscientific to divide tasks and Subjects on the basis of sex and 
to regard some of them as "masculine" and others as ’feminine’. 
Similarly, the fact that the so-called psychological differences be- 
tween the two sexes arise, not out of Sex, but out of social condition- 
ing, will have to be widely publicized and people will have to be 


made to realize that Stereotypes of 'masculine' and 'feminine" per- 
sonalities do more harm than good. 


This study was undertaken bythe NCERT undera UNESCO Project. 
The Study Observes : 


T Sex-stereotyped 
Bons DR 8 and teaching small children. Being less 
T 3 e the majority of girls turn to 
literary 9r social fields and thus Sex-stereotypes аге Ped 
miinues to remain a male- 


The ste i 
the position pee b. the Women’s tole has been reflected not only in 
and politics. It is ТЕЛ the society but also in the field of education 
` Senerally believed that women do not make as good 
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“administrators or politicians as men do. Such prejudiced views find 
expression through various means and media. They have been influencing 
our society right from the early days of human civilization. The UNESCO 
study has identified sex- stereotypes in various knowledge subjects such 
as history, geography, civics, psychology, mathematics, biological scien- 
ces and vocational education and found functional differentiation granting 
superiority or inferiority status to sexes. 


The UNESCO Report, while quoting the recommendations of the 
National Seminar (1975) proposed an undifferentiated curriculum at the 
school stage, and also suggested techiques of evaluating the textbooks of 
knowledge subjects. The Report made specific suggestions for textbooks 
and supplementary readers in English, Hindi and regional languages from 
the view- point of the status of women so as to delete all references that 
denigrate their position. The recommendations made by the National 
Seminar 1975 and endorsed by the UNESCO Report, are as follows : 


(1) Inthe supplementary readers as well asin language textbooks, 
biographies of women such as freedom fighters, sportswomen, explorers, 
statesmen and scientists should be included. 


(2) The various myths about subordination of Indian women 
drawn from images of middle class should be exploded. The reality of the 
status of the majority of women in the Indian coutry-side should be 
brought to light. 


(3) The legal rights of women in different spheres should be 
emphasized. 


(4) The contribution of women writers, poets and novelists 
should be highlighted. 


(5) All corporate efforts made for raising women's status, suf- 
frage movements and the work of the All India Women’s Council should 
be highlighted. 


(6) Care must be taken to see that the main objective of the new 
status of women generates a spirit of cooperation with the other sex and 
not of confrontation. While cooperation , competition and conflict occur 
in all societies, the conflict between sexes or between the generations 
should not be highlighted. 


Women should be viewed not in isolation but as part of the total 
Situation. 


The Need for the Project 


The NCERT had conceived the idea of taking up a project on 
"sex-bias’ and "status of women’ in school textbooks as far back as in the 
year 1978-79. It was motivated neither by any European or Western 
movement of Women's Lib nor was perceived through popular talk about 
the status of women. The NCERT had set up a Women's Education Unit 


inthe Year 1978-79, and after its creation, intensive study in various areas 
of school-subjects was initiated, 


The National Seminar on Women's Education held at Patna in 1975 
identified certain values! pertaining to the status of women. Keeping these 
values in view, the Council Seared its efforts towards examining the 
various curricula of school Subjects. This study revealed that because of 

ut the proper status of women, most curricula and 


syllabi did not adequately include themes related to women. Therefore, it 


ch themes and values incorporated in the curricula 
So that once they were modified and Tevised, the textbooks could also be 


The curriculum is Supposed to be a blue-print of the whole process 
of education and if the curri 


; mmodi *s lure’ or 
‘dogmatic devilish wi i modity of man's “lust or lu 


; her bad omen оп the society.” If such an 
ets Projected in our books, it is not only derogatory 10 
Society, 


The study of school curricula and different subject-areas through 
them led to identification of the areas of bias against women. It also led 
to identification of those values which, if properly reflected and high- 
lighted through curricula, would help eliminate the bias and also create 
consciousness among both the teachers and students about the status of 
women. 


А Project on Identification of Areas of Sex-Bias in Language 
Textbooks was undertaken by the NCERT in the year 1982-83 in view of 
the following : 


(a) The study which was made by the NCERT on 'The Status of 
Women through Curriculum' in 1979-80 made it imperative that a project 
on intensive study be undertaken with a view to eliminating sex-bias and 
зех- stereotypes from textbooks and supplementary readers. 


(b) Criticism was voiced in the Parliament about the sex- 
stereotypes and status of women in textbooks. Such criticism has been 
recurring since then. 


(c) Similarly the press has been critical of the bias element in 
textbooks. It has been persistently noted that the correct picture of women 
has not always been properly represented in textbooks. 


(d) Psychological studies also support the belief that highly sen- 
sitive and receptive minds of children imbibe wrong attitudes about either 
sex from the textbooks. 


(е) Meetings with teachers made the shocking revelation that 
they were not at all aware that textbooks contained stereotyped images of 
women and that such references needed to be eliminated. 


In the course of the curricular study, it was realized that the problems 
of the status of women could be better tackled through language textbooks 
and reading material. It is in such material that one finds a fine blend of 
creativity and appropriate thematic and linguisiüc content. 


Rationale for Language Material 


The National Seminar on Women’s Education (Patna) 1975 during 
its deliberations found that no proper distribution of authors, themes and 
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women characters was made in textual material. The Seminar recom- 
mended taking up a study through which acritical appraisal could be made 
of the representation of women in textual material. The purpose of such 
a study would be to correct the biases towards women, remove sex 


prejudices and develop strategies for designing bias-free curricula and 
producing bias-free books. 


пег suit i А Ne А 
ment and mental maturity, d to the various levels of lingusitic attain- 


Reading maleri 


Ба Пи ial so devised . : 
ing distortion-free altitudes about е means of communicat- 


With the above consideration in mind, the evaluation of textual 
material for language learning was taken up with a view to identifying the 
areas of sex- bias. 


Whereas there was no doubt that a project to evaluate textbooks fro 1 
the view-point of women's status was of utmost importance, the task was 
by,no means an easy one. It involved developing evaluative criteria, 
preparation of an evaluation tool, orientation of the key persons and 
evaluators and a prolonged exercise of evaluating textbooks and sup- 
plementary readers. The enormity of the task and the time limit made it 
necessary to restrict it to textual material for language teaching. 


Diagrams 1 to 5 at the end of this chapter show the stages through 
which the project has been carried to completion. 


Aims and Objectives of the Project 

Aims 

The Project aimed at evaluating textbooks,supplementary readers, 
and childern's literature with reference to the status of women and 
sex-bias. It also aimed at creating awareness about it among writers, 
teachers, teacher-educators and the users of this material, Such awareness 
should lead to elimination of the bias, if any. 

Objectives 


The specific objectives were : 


1. Identifying negative and positive aspects of sex-bias in texual 
material, 


2. Identifying values pertaining to the status of women, and 


3. Preparing guidelines for teachers to correct biases existing in 
textual material. 


The National Policy on Education 1986, and the Project 


In August, 1985 the Prime Minister declared that a new policy on 
education with new priorities and emphasis would be given. After an 
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The need which the Council had realized in the year 1978-79 about 
presenting a new image with reg; 


ent of educational institutions." The Policy 
aith in social engineering and therefore it 


on-discrimination to be Pursued vigorously to 
eliminate Sex-stereotyping in all spheres. 


far. It further Says that education will be used as an agent of basic change 
in the status of women, 


these parameters is 
“5 Commensurate with status of women through 
common Core-curriculum, 


It further stresses in the Programme of Action 
that NCERT, through Women’s Cell к 


аи 5 evaluation of School textbooks and other 
reading material, so that th Present School-going generation may develop 
Omen right from the be; 


ginning, cannot be over- 
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stated. But its recognition in the National Policy has strengthened the 
importance of the Project. 


In the light of the scenario presented above and the analysis of the 
need for the project, the following hypothesis had been formulated for the 
study to find out whether the textbooks really contain the biases they are 
accused of, or represent women as honorable and equal members of the 
society. 


Hypotheses 


(a) Most of the school textbooks in languages precribed in India 
bear sex-stereotypes and reflect sex-bias, 


(b) Because of the bias expressed through content and themes of 
textual material, the status of women is made to appear inferior, 


(c) The textbooks and the supplementary readers in languages do 
not have fair representation of women authors and women characters, 


(d) The constraints of L? textual material do not parmit incor- 
poration of the desired values, 


(e) The themes and content of the material are not devised to 
project positive image of women. 


(f) The image of women characters is not presented properly 
through the pictures and illustrations, 


(е) The achievements of women are less highlighted or not atall 
highlighted in comparison to those of men, and 


(h) The values of mutal cooperation, harmony, love, affection, 
self- reliance, self-respect, capability etc. which lead to proper projection 
of women’s image, do not find proportionate representaion and thus the 
image of women seems to be inferior to men. 


To nullify or corroborate the hypotheses, the aims and objectives of 
the project were clearly spelt out. 
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The Sample Of Books And Criteria for Selection 
The sample selected in early 1986 consisted of the following : - 


l. A sample of language textbooks and supplementary readers 
produced by government agencies in the Centre. 


2. А sample of lang 


uage textbooks and supplementary readers 
Produced in 1985 by one of 


the state governments, 


5: 


Selected books for children produced by the government 
agencies. 


4. Selected books for children produced by private publishers. 


5. А sample of 70 books in regional languages randomly 
selected by the Кеу-регзоппе! 3 5 о!" 


Ргоседиге 


@ лие beginnin, jecti 
t 8 of the project in 1982 three phases of the 
programme were. Stipulated for its Systematic ang сооб НИНА 


USSed on the production of evalua- 
ae This phase was Completed in three stages. 
ere evolved on the basis of the recommenda- 


tions made by the National Seminar (Patna 1975 :Appendix I) and the 
National Seminar 1987 (Appendix II). 


Tn the next step the evaluation tool was developed and tried out. 


In the last step, a manual of instructions for the evaluators was 
developed [See Appendix III (a), Ш (b), and Ш (c)] . 


(iii) In Phase II Orientation Programmes for key personnel were 
conducted to acquaint them with the evaluative criteria, the evaluation 
tool and the manual of instructions. They were asked to do sample 
evaluation of at least two books each so that in tum they could conduct 
such orientation programmes in their own states. 


(iv) Phase III was devoted entirely to the actual evalution work. 


(v) Тће method applied to the evaluation process and orientation 
programmes was that of conducting seminars and workshops in various 
regions, The orientation programmes covered three main regions viz 
North East Hill Area, South East Region and North West Region with 23 
states and 65 Key personnel participating in them. The actual evaluation 
was done through workshops held at Modipuram in Uttar Pradesh and 
Ootacamund in Tamil Nadu. 


Inall, 365 textbooks including supplementary readers and children’s 
books were evaluated during these seminars and workshops. 


The next chapter contains a report of the seminars and workshops. 


(vi) Three more workshops were conducted : one each at 
Ootacamund, Delhi and Nainital to consolidate and tabulate the data 
resulting from the evaluation work. Two major categories/aspects of bias 
-positive and negative - were identified. The data were tabulated 
aspect/categorywise, analysed and interpreted. 


(vii) The orientation programmes for key persons in the states/ UTs 
had an encouraging response. The textbooks inTamilnadu, Gujarat and 
Rajasthan were screened and revised. The SCERT, Mizoram, SIERT 
(Rajasthan), Department of School Education (Andhra Pradesh) and SIE 
(U.P) made requests to the NCERT to train their resource persons and 
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evaluate their language textbooks. This work was taken up in the year ` 


1986-87. 


The project is not envisaged tó come to an end with the publication 
of this report. Follow-up measures are planned to be taken to cover other 


States so that a country wide consciousness about the status of women is 
created. у 


The following figure represents the varios phases of the project 


i NCERT, 1990, ру, а: 


DIAGRAM-1 


PHASE-WISE PROGRAMME - NCERT 
1978-7 


Establishment Of Women's Education Unit:june "79 | 


| a 


curricula National Seminar on Status 


Study of subject areas and school Study of recomendaions of 
of Women – Patna 1975 


А 


+ 
[ Development of Teacher's Handbooks on Status of Women| 


| L 
Languages | S oy Mathematics Sciences 
Scienc: 
іепсеѕ 


Ea a uj. 


E 
[ Development of Teacher's Handbooks| 


| Status of Women through Curriculum | 


of women*. 


* Details in Figure 2 
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Evolving Еуаша- 
tive Criteria 


DIAGRAM - 2 


1982-83 


Languages 


Developing Evaluation 
Tool 


Preparing Manual 
Of АЕ For 
The Evaluators 


DIAGRAM-3 


Project On Evaluation Of Lm Material With a View 
To Eliminating Sex-bias 


1984-85-86 


4 


$ 
Orientation Of Key 


Personnel] | Evaluation, Of Textual 
In Evaluation Of Техша! | Material In L' And L^ With А 
Material (L And L^) 23 States: View To Eliminating Sex-bias 
65 Personnel Trained (for Details See Phase-3) _| 

Г 
North-East South-East North-West kl 
Hill Area [Besan Region 
[shillong-Apr'84] [Bangalore-Jan'86 | [Almora-Feb'86 
Names of the Names of theStates [Name of the States ] 
involv involved involved 

West Bengal Uttar Pradesh Karnataka 
Manipur MP. Tamilnadu 
Assam HP. Andhra Pradesh 
Nagaland Rajasthan Kerala 
Tripura Jammu Goa 
Mizoram Sikkim Orissa 
Meghalaya Delhi Maharashtra 

Punjab 

Haryana 


trained 


| No.of personnel 


trained 22 trained 22 
21 Key persons 2 RPs Resource Persons 2 
2 Resource per- 
ees 


sons 


[No. of personnel 


Го. of Personnel 


d 


DIAGRAM-4 


Project or Evaluation‘of jg L? Material With A View To 
Elimination of Sex- Bias 


1985-'86 


Evaluation Of Textual Material In 1112 


A Sample Of 70 Books 
Evaluated During Orientation 
Programmes In Regional Lan- 


guages Sample Treated as 
"Other States" . 


lishers 


DIAGRAM-S 


195 


"86 


Books Evaluated As Try-out 


Programmes 


Samples During Orientation 


[ [ ый 


Shillong : 22 


[Bangalore 5 


57 | Almora:50 | 


N.B. А good number оЁ books 
one evaluator: the total numbe 


were examined by more than 
r of evaluated books was-70 


| 


[ Follow Up Programmes | 


| 


STATE-Level- 

1. Tamil Nadu: has already got 
its books evaluated 

2. Gujarat, Rajasthan have 
also taken up such projects 
for evaluating their textbooks. 

3. Other states, such as 
Mizoram, Andhra Pradesh 
are keen on taking up similar 
projects. 

4. Govt. of Madhya Pradesh 
has set up a Women's 


Educaion Cell in State md 


of Education 


NCERT Level 

1. Developement of material 
based on the ideas/values 
identified in Naional Semi- 
nar in 1975 

2. Development of Resource 
material in languages 

3. Writer's workshops 

4. Training-cum- Orienaion 
courses for textbooks writers, 
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CHAPTER - П 


The Project 


THE РЕОЈЕСТ 


Introduction 


Reference has already been made to the National Seminar on 
Women’s Education held at Patna in 1975. At this Seminar certain values 
commensurate with status of women were identified and recommenda- 
tions made (Appendix No.1) about how these values could be realized. 


In 1979 Women’s Education Unit was set up by the NCERT. This 
Unit conducted a number of workshops that year. The object of these 
workshops was to project the identified values (Appendix 1) through the 
curriculum in different subject areas. 


It would be recalled that the Education Commission(1964-66) had 
made a recommendation for undifferentiated curricula. This gave the 
much needed support to the moves to review the existing curricula and 
incorporate new values in teaching/learning process. As a result two 
handbooks for the guidance of teachers were prepared. Following the 
recommendations made by the National Seminar, the Women’s Education 
Unit, in its initial deliberations, found that unless a systematic phase-wise 
programme was envisaged, no worthwhile outcome could be expected. 
It was realized that the best way to tackle the problem of bias- ridden 
attitudes to women was through education. Curricula and textbooks 
contribute a lot to the moulding of the children’s attitudes. 


An over-view of the seminar, workshops, опепјаноп programmes 
etc. organized by the NCERT is given below: 


All India Seminar on Status of Women (1979) 


The first one in the series of workshops and seminars on the status 
of women was held in Delhi. In this seminar a study was conceptualized 
on the status of women through school curricula of all stages viz. primary, 
upper primary, secondary and senior secondary. Forty eight consultants 
belonging to various academic departments of the NCERT offered their 
expertise to help identify the issues and develop strategies and guidelines 
for emulating the status of women through the curri Wsthsthis 


purpose the Unit organized a few АП India workshops in which шсш 
in different subject-areas were developed. The details are as follows: 


Production of Material 


No. of 
S.No Subject-Area 


contributors 
SO аја Sere ee 
L Language and Literature 70 

(a) English 

(b) Hindi 

(с) Sanskrit 

(d) Urdu 


Social-Sciences 

(a) Political Science 

(b) Economics (Demography) 
(c) Geography 

(d) History 

(е) Sociology + Fine Aris 

(f) Psychology 


26 


Mathematics 19 
IV. Sciences 19 
(a) Physics 

(b) Chemistry 

(с) Biology 


After a Classification of Ше subject taught under the Ten Year 
eee e the seminar Set up some Tesource groups to develop 
Subject-wise formats and frame- work, which in eu deles 
for teachers of ali School subjects. mh would contain gui 


n a RITCO BrOUps pr “pared handbooks for teachers which would 
help them achieve the desired aims. From the subject arcas lied above, 
languages (L! ang em БЕШ а j RA 
Section 3 of the Project. amplified in Chap 
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Project on Identification of Areas of Sex- Bias from 
Languages Material - 1982-1986. 


Having developed the Teacher's Handbooks, the need was felt for 
orientation of teachers in identifying instances of the sex-bias and 
eliminating them from textual material in languages. The Project was 
initiated in 1982. To achieve the goals of the project, a series of program- 
mes were organized at different places in the country. Some of these were 
devoted to evolving evaluative criteria, developing evaluation “tool, 
preparing a manual of instructions for the evaluators, and also a book of 
exemplar material. Some others dealt with the actual evaluation of textual 
material. A third group of these programmes concerned itself with the 
orientation of key-persons from different states and UTs in the elimina- 
tion of sex-bias from language material. The fourth category of program- 
mes was that for tabulating and analysing the statistics. In addition, two 
vetting group meetings were held to review and finalise what had been 
produced by the other groups. 


I. Developmental Programmes 
1.  Uttarkashi Workshop (1982) 


At this workshop in which there were 16 participants, preliminary 
discussions were held on a set of critetia that should be adopted to evaluate 
textual material in languages (English and Hindi). The two aspects of 
values - positive and negative - were postulated there. 


2. Mussoorie Workshop (1983) 


In this workshop there were ten participants representing both the 
languages. They further discussed and refined the norms and criteria to 
evaluate the textual material in the two languages separately. The iden- 
tification of criteria led to the development of evaluation toois in two 
languages. The manual of instructions in both the languages for the 
evaluators were developed for making the norms explicit. 
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3. Madras Seminar (1983) 


Educational planners and administrators were invited to this зош 
паг. The purpose was to acquaint them with new ideas on the status о 


women so that the message could go round to more people, whose role in 
education was of vital importance. 


The participants of the seminar с 


ontributed ten papers on different 
aspects of the problem. АП the pape 


and administrators, 


Part of the deliberations wi 


25 concerned with the vetting of the 
Papers submitted (See V. 1 below), 


TI. Evaluation Workshops 


1. Modipuram Workshop (1985) 


ions for tackling the negative aspects emerged from the 
evaluator’s comments, 


2. Ootacamund Workshop (1986) 


у The numberofbooks evaluated was 65. Evaluation also formed part 
of the orientation programmes, which are described below. 


Ш. Orientation Programmes 

There were three such Programmes held at 

(1) Shillong 1984 

(ii)Bangalore 1986 

(iii)Almora, 1986 

Together they had 65 representatives from the SCERTs, SIEs, 
SIERTs and Departments of Education in 23 states and UTs. These 65 
representatives were trained as key persons who would in turn prepare 


evaluators in their respective States/UTs. 


Each participant had been asked to bring at least one textbook and 
one supplementary reader each in English and the regional language and 
wasasked to evaluate them. A total of 70 books were evaluated. A number 
of titles being common were evaluated by more than one participant. 


IV. Tabulation Workshops 
I Ootacamund Workshop (1986) 


It was attended by 5 participants. In this workshop the evaluation 
cards of the 365 textbooks, supplementary readers and children’s books 
that were evaluated carlier, were classified in the following manner: 


(i)The data of the books produced by the government agencies and 
the private publishers were compiled and consolidation sheets were 
prepared. 


(ii) Stage-wise tabulation: In the total process of evaluation the 
Classification of stages was done as lower primary, upper primary, and 
Secondary. The data were clubbed, compiled and consolidated stage-wise. 
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i further 
(iii) Language-w;se tabulation: The entire sample was 
Е 1 
classified language-wise (1. and L^). 


i s were 
(iv) Type-wise tabulation: The books in the two language 


ers, and 
further divided into three groups; textbooks, supplementary read 
children's books. 


3 сан bula- 

(v) Comparison statement: After the classification s E 

tion, comparison sheets comparing the books produced by r А сл 
private agencies were prepared and the consolidated data were 


ive and 
noting down the percentages of occurances of both the negati 
positive aspects. 


сена St estions: 
(vi) Statement of ommissions, commissions and sugg 
The information about the omissions, 


1 г 
commissions and suggestione 
u 
teachers and publishers, gathered. from the data were also tal 
agency-wise. 


ion of 
This paved the way for the next workshop where calculatio 


и ified and con- 
percentages and averages and analysis of the entire classified and 
solidated data was done. The О‹ 


otacmmund workshop was signi 
because on the basis of this Classification and statistical ЕЕ at 
interpretation and analysis could be done Objectively and scientific: 
the next. workshop. 


2. Delhi Workshop (1987) 


rkshop was held for ai 
€ previous worksho 
Statistical part of th 


This wo nalysing and interpreting bd 
tabulated in th р. Seven participants were invit 
work over the € project. 

It wasa happy Co-incidence that the draft of the National Policy de 
Education was released when the workshop was in progress. Ane ја und 
more than а co- incidence that the commitments of the project fo 
expression in the Policy? 


5. National Policy on Education 1986. 


New Delhi Ministry of Education 


and Social Welfare, 1986 Pan IV; 41,42: 
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3.  Nanital Workshop (1986) 


Fifteen experts in the field of evaluation, analysis and interpretation 
assembled and prepared a comprehensive statement in four parts. 


The task of analysing the data and incorporating the findings in the 
report was completed in the form of a statment. It contains conclusions 
and recommendations and suggestions that emanated from the entire 
exercise of collecting, analysing and discussing the data. 


In order that the project and its achievements are carried on in the 
form of further study and research, suggestions are incorporated in this 
statement for future plans as also the strategies relating to the status of 
women in the curricula. 


V. Vetting Group Meetings 
1. Madras Meeting (1983) 


Reference has already been made to this meeting in 1.3 above 
(Programmes of Development). 


At this meeting, apart from the presentation of papers which have 
been published in the form of a book, Image of Women and Curriculum 
in English the manuscript was vetted for publication. 


2. Hyderabad Meeting (1984) 


In this meeting the group consisting of ten experts including two 
resource persons, assembled to finalize evaluative criteria for screening 
language textbooks, evaluation tool, and edit the manual of instructions 
for the evaluators. 


The Director and staff of the CIEFLS, Hyderabad, while discussing 
the criteria and tool for evaluation, did accept the need for the project but 
at the same time they gave a word of caution for maintaining adequate 
line and length in order to keep the project quite abreast with the actual 


6. CIEFL : Central Institute of English and Foreign Languages. 
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i i of the 
spirit and philosophy that lay behind the entire project. They eu E 
opinion that sometimes because of over - enthusiasm we proj e. 
bias and consequently the evaluation becomes lopsided. The e 


i ntext 
must be done without distorting the literary beauty and the actual coi 
related to the themes. 


ion 
The group tried out the evaluation tool by way of actual ums. il 
of some English, Hindi and Telegu textbooks and finalized the 


criteria and the manual of instructions (Appendices IL, III (b) (i), (Ш) (b) 
(ii) and III (b) (iii). 


The evaluation tool has the. following sections:- 
1. Identification data 

2. Screening of negative aspects 

3. Screening of positive aspects 

4. Overall evaluation of the book 

5. Bio-data of the evaluator 

6. Lessonwise evaluation sheet, 

The Hyderabad Meetin 


^ A ta- 
£ furthered the project towards the ona 
tion programmes and actual evaluation of language textbooks and S 
plementary Teading materi 


3. Delhi Meeting (1986) 


s ^ it this 
Finally a meeting was held in Delhi in September, 1986 to edit thi 
report for publication, 


Conclusion 


The project was accomplished through 14 meetings of exp 
Fesource persons and ParlicipanYyevaluators, held at 11 places from 19 
to 1986. A great volume of material generated from the deliberations A! 
copious data were collected, These were subjected to tabulation 2 
analysis, The results are given in the next chapter. 
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CHAPTER - III 


Findings And Conclusions 


FINDINGS AND CONCLUSIONS 


К As mentioned earlier, їп all 365 books were ехатїпей both for the 
incidence of various aspects of sex-bias in them as well as the inclusion 
and occurence of positive values, features, etc. The books are produced 
by different agencies, national as well as state level, government as well 
as non-official bodies. They are meant for different levels of learners and 
published both in English (L2) and the learners’s mother tongue (L5. 


The books were examined to see whether : 

1) a fair representation was given to women authors; 

2) women characters were included in adequate number; 
3) women characters were assigned proper roles; 


4) the books used proper language in relation to women and had 
proper thematic content; 


5) the books incorporated positive values commensurate with 
the status of women; and 


6) ifthere were expressions of discrimination, sex-bias, social 
evils etc. and to what extent they occured in the books. 


Thus, the evaluation noted the occurences and portrayal in each 
book of such positive values and aspects as capability, self reliance, 
equality of opportunities rewards and wages, mutual cooperation etc. 


It examined the content of the books to see how often such positive 
things as mentioned below find place in them : emotional relationship, 
removal of social evils, women's contribution in improving their own 
Status; women as a source of inspiration, women as symbols of love and 
Sacrifice, occurrences of negative aspects such as discrimination, bias, 
Social evils (dowry system, bride price, prostitution, child marriage, false 
beliefs) and the stigma attached to widowhood, childless women, 
Spinsters and working women were also noted (for a list of these aspects, 


see Appendix III (b) (i). 
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Illustrations in the books wera examined for misrepresentation. 


It was found that whereas is various groups of books genev!ly 
include women authors and women characters and assign them proper 
roles, it cannot be said that all the books are atisfactory in this regard. 
As the books do not seem to have been desig.:ed and written with a view 
10 upholding and inculcating values that are not prejudicial to women 
(except for the books produced by one of the State Governments, because 
these were revised after the Orientation Programme in 1984), there have 
remained lapses and omissions. Women authors and characters аге 
generally inadequately represented. The books arc also deficient in ap- 
propriate thematic content and the incorporation of positive values. In 
many cases, women characters are not assigned proper roles and there are 
derogatory references to women, though unintentional and often indirect. 
However, books which have been produced with educational principles 


and goals in view score better in the evaluation, Generally, in these books; 
Women characters are assign 


ед suitable roles and the language used is of 
the desired kind, ot 


_Yet the sad fact remains that many of the books were found to be 


es and language. On an examination"of the 


€ point of view of themes related to women (in social 
C, religious, literary, historical, technical, and scientific 
as found that there were по themes dealing exclusively with 
the contribution and achievement of women. 


365 books from th 
Political, economi 


Negative Aspects 


» the illustrations in th 
ese Боо : { о 
women. The illustrations in the 6 PEU bedes mag 


eet L? books should pr m roe 
р esent еп as 501 
Of inspiration. Books both in Ll and 12 Mu highlight women 25 
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self-reliantand indicate the contribution of women in improving their own 
status. 


Positive Aspects 

Ideally, the textual material for school children should cover the 
entire range of the positive aspects. These aspects do figure in the 365 
books evaluated, but probably not to such an extent as to be considered 
satisfactory. The descriptive statements that follow will give an idea of 
the range and extent. 


The evaluated books belonged to the following three categories: 
1. Textbooks 

2. Supplementary Readers 

3. Children's Books 

They were grouped according to whether they were written in 

1. Thechildren's mother tongue (L5, or 

2. English (L2) 


The books of the three categories were further grouped according 
to the stage they were written for, namely: 


1. TheLower Primary Stage 
2. Тһе Upper Primary. Stage 


3. The Secondary Stage 


Accordingly, given below are the details presenting consolidated 
descriptive statements of negative and positive aspects in books of dif- 
ferent categories. To avoid invidious references to publishing agencies, 
their names are not mentioned. This appears appropriate as the concern 
of the present study is to measure and assess the degree and range of bias 
as well as its absence in the textual material used by the pupils in schools 
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i ooks of 
rather than to blamc or praise their publishers. However, b 


s/ agencies have been 
different categories produced by state governments/ agencie 
treated as separate groups. 


Texbooks in L! 
A total number of 44 tesih; 


stage 12, upper primary stage 1 
books. 


ooks in L! were evaluated: lower рот 1 
1, and secondary/Sr. Secondary stage 


in stercotype roles such as d 
Cooking, cleaning, washing, child care etc, They have been ве = on 
Branted to sacrifice their “self for the sake of their families. Their lo as 
Work is not considered as work at all. The values of equal opportun like 
in all walks of li "Operation, removal of social evils 
bride-price etc and stig 


The evaluated 


5 st, 
books for the upper primary level are, by contras 
slightly better in the sense 


à and 
et that they contain fewer negative aspects 4 
more positive ones which are rather eye 


points related n d e of 0 
i to ly Spread over the rangi 1 
ints relat POSitive aspects, 


а 
books for the Secondary stage a 
‘Stole in political areas e.g, when talking about 
Rani Lak. 


1, 
: Shmi Bai, Begum Hazrat Ма 
> Rani Chellamma ete. should also have been pe NIS 
dependent on men even for such small things as goin 
to the market, makin 


15 
ќе making purchases, Operating а bank account etc. There 
clear-cut discrimination in presenti 


H ike 
MB the material e.g. the expression lik 
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"Inspite of being a women, she was able to .....” and so on, appear in these 
books. Being able to complete a job successfully, or to decide future 
activities in one's own life should be the prerogative of an individual 
wheareas these books tend to project Manu's theory of dependence of 
women on men. The only positive point, if it can really be labled as 
positive, that is located in these books is that women are shown ata higher 
plane so far as emotional involvement is concerned. But unfortunately, 
women's emotional involvement is also exploited by men and they tend 
lo take advantage of the same. Portrayal of women, somehow, has got 
stuck up with making sacrifices for their loved ones- for the husband 
and children. But the authors tend to forget that woman is not only a 
mother or a wife. She is a human being too, and she also needs humane 
treatment. 


The illustrations in the books for lower primary stage play an 
important role. Children at that stage read the illustrations more than the 
text. But, unfortunately in these books at the lower primary level, the 
illustrations do not present a fair picture of women. Either the girls and 
women do not find place in the illustrations, or if they appear at all they 
are shown in stereotyped roles. The most shocking revelation was that in 
certain books there was such a predominance of male chauvinism, that 
out of the team of 33 members responsible for writing editing, producing, 
or designing the books, there was not a single woman involved. There 
were special invitees — all men. There were co-opted members – all men. 


Another interesting and important point that emerged was that 
though we talk in terms of undifferentiated curricula, in most of the 
textbooks the reading material revolved round the male characters. 


It is not true that there are no women writers whose stories, essays, 
poems or any other form of creative writing could be found suitable for 
inclusion in language textbooks. Similarly there are women freedom- 
fighters, doctors, scientiests, engineers, authors, politicians etc. whose 
biographies could also be included in these books. Instead of giving a 
stereotyped image of an Indian Women, if at all there is a reference to 
women, a book could project the image of a self-directed, and self-reliant 
woman. 
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Textbooks їп L? (English) 


English occupies a place of second language for all practical Гат 
роѕеѕ іп India. Непсе, the teaching of this language starts at the uppe 
primary level. As such, no book was available for the primary stage. 


However, in all 12 books for the upper primary stage and 14 books 
for the secondary Stage were evaluated. 


The incidence of Negative aspects is low in these books. Perhaps 
the reason can be attributed to 


relationship and 


frequency than Some other positive aspects, 


a аа a way of portraying human beings most ofall, 
ier s erestingly enough, апо ; ubli- 
cation is that in the > g ther observation about another p 


teachers, the merch, 


there is no Mention at all о f 
В суогеда i Devi. 
Had it been referred to, the nd famous wife Smt. Sarda 


i - d and 
integrated approach which isa ave had a balance 

Tis х 2 must f : 1 ate 
positive attitudes towards Women, Шр еп шо но раци 
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Yet in another place in the book creative and artistic contributions 
of Japanese women were missing. In “A letter from a Pen Friend", 
Ashok's Pal informs him every thing else about Japan except Japanese 
women. 


Similarly, Ashok also writes to him about the changes that have 
taken place in India in the fields of agriculture, industry, education etc., 
but does not even touch the point of commendable work being done by 
Indian women in almost al! walks of life. 


Textbooks Produced by State Governments/ 
Agencies (L!) 


(i) Books іп mother tongue 


Thirty five textbooks written in mother tongue for various stages 
were treated as one corpus. Barring one state, which had revised its 
textbooks after the orientation programme in 1984, a noticeable feature 
of these books was discrimination in the areas of thematic content and 
presentation. Sex-bias is noted in the area of family portrayal, where again 
women are shown as dependent members, incapable of taking decisions 
and having a low self-perception. Social evils like the dowry system have 
been touched upon, but the exercises do not make efforts to negate these. 
Then there is stigma attached to the education of girls. Parents do not wish 
to send their daughters to schools as their domain is supposed to be inside 
the four walls of the home. If they do send their daughters to school, the 
idea behind it is to prepare them to get a good match in matrimony. The 
aim of education is certainly very different than just seeking a suitable 
husband. Incapacity of women appears in the form of dependence on men 


even for small things. 


However, all the positive aspects have found some representation 
but again women as symbols of love and sacrifice and as source of 
inspiration have been more prominent than anything else. It seems that if 
at all women have a good quality it is related to the sacrifice of ‘self’. The 
"woman' is sacrificed for the ’mother’ and the ' wife". 


But there is another side of the coin, too. The books in Manipuri, 
Assamese and Bengali etc. though the selection was random, did not 
contain anything that could be stamped as derogatory to the status of 
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РЕ ӨМ ike 
women. On the contrary, their contributions in unique spheres lik 


management of the commodity market, and related economic transactions 
were highlighted. 


(ii) Books in L? 


Inall, 20 books in English were evaluated, These books were being 
used in different states. The profile of the negative aspects in these books 
is more or less the same, although the books produced by one of the states, 
as stated earlier, were far better than others, Again, the reason can be 


attributed to the fact that this particular state was in a position to revise И$ 
textbooks in L! and L? after 


the orientation programme organised by the 
NCERT in the year 1984. 


ple included books that are prescribed in the syllabus, both 
State Governments, 


among children about the changing 
ty as well as their Contribution towards improving 
Moreover, the illu 


ris “ustrations were not satisfactory at all, 
emic and physical counts, 
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In L? there were as many as 27 books. The seven books for lower 
and upper primary stages did not have much bias nor was the range of 
positive aspects wide enough to be mentioned here. 


By and large, in the books meant for the secondary stage though the 
negative aspects do not appear frequently, and are very few, there is 
discrimination both relating to content and presentation. Sex-bias relating 
to economic area and bride-price were noted. There were some stray 
references to some other evils and the stigma attached to the education of 
girls. 


Children's Books 


This sample consisted of 200 books published both by government 
and private agencics - 70 books in L? and 130 books in L^. 


In the books of mothertongue there were stray instances of almost 
all negative aspects. The ones that may be noted, relate to sex-bias in 
political and social areas. Similarly, there is discrimination in selection 
of themes also. In at least 8 places the illustrations were found to mis- 


represent women. 


At some places the positive sides were strong enough to be men- 
tioned, as women were shown as capable, and there were efforts for the 


removal of social evils. 


In 12, the corpus being large, instances of all negative aspects were 
noted although it 1$ difficult to isolate any heavily marked aspects except 
that of bias in the social area. 


Together, the 130 books covered the entire range of positive aspects 
as none of these were left out. Yet the values that were projected more 
prominently than the others, were those of capability, women as symbol 
of love and women as source of inspiration. There was fair representation 
of women characters and the illustrations by and large, were satisfactory. 


Many of the books in 12 contained collection of pieces written by 
well-known authors and these can neither be deleted, changed or 
modified. But it is not impossible to minimise their negative impression 
in the minds of children by giving a new dimension to it through an 
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i f discus- 
effective teaching methodology. All this can be done ы) ден. A 
sions, building exercises (question-answers), citing anc UO а 
emplar evidences and thus using the negative aspects d beri 
manner in order to lead children towards positive outlook ai 


Conclusions 


To conclude the cha 


ien- 
pter a few general comments about the defici 


ces in the books would be in order: 


Il; 


10. 


to be 
The image of women as dependent on men needs 
Corrected in the L! textbooks. 


А ject image 
Illustrations in the L? textbooks need to project a better i 
of women. 


^ 1 ks. 
The aspect of self-reliance needs а boost in the L textboo! 


150 
The aspect of equality of Opportunity, rewards and wages à 
needs stress, 


1 more 
Writers of books for the Secondary stage need to pay г 
attention to the disco 


p E stigma" 
uragement of social evils and the stig 
associated with widowhood, childlessness etc. 


VER in the 
The aspect of mutual Cooperation in the home and in 
- Outsid 


€ world also needs to be highlighted in L! 


Inthe! books fort 


sels 
he upper primary and the secondar y dh 
Women need to be Projected with greater force as sym 
Of love ang Sactifice. 


books. 

bh ud Се 
Children's books generally require a greater representation O 
women Characters. 


:mination and 
» the aspect of discrimination 
10 bs eliminated, 


11. The aspect of self-reliance needs prominence in all L? books. 


12. Women's contribution in improving their own status is 
another aspect that requires to be highlighted. 


13. Illustrations in all 12 books should also be used to project 
“women as source of inspiration. i 


14. The evaluation of the 365 books shows that the elements of 
Sex- stereotypes and sex-bias in them are not very high, although they do 
appear through themes and contents. 


APPENDICES 


Appendices 


| Frequent reference to the various appendices is made in the preced- 
ing pages. A list with a brief description of the appendices is given below: 


1. Appendix I contains 9 values commensurate with the status of 
Women that were identified at the National Seminar on Women's Educa- 
tion, held at Patna in 1975. 


2. Appendix II contains values commensurate with equality and 
empowerment of women, identified at the National Seminar held in 
March-April 1987 at NIE Campus, New Delhi. 


3. Appendix III (a) contains the evaluative criteria for eradication 
of sex bias. These criteria were evolved during the workshops referred to 
in Section I of Chapter II (Development). 


4. Appendix ILI (b) (i), (ii) and (iii) are the formats of the evaluation 
tool that was developed for screening textbooks and supplementary 
reading material inL and Tu Appendix III (b) (i) contains the seven 
points of Negative Aspects with sub-points under Aspects 1104. Similar- 
ly, Appendix III (b) (ii) contains the ten points of Positive Aspects. 
Appendix III (b) (iii) is the format used for tabulating the Aspects, and 
Appendix III (c) contains the Manual of Instructions for the Evaluators. 


proforma used of tabulating 


5. Appendix IV (i) and IV (ii) are the 
ded by the evaluation tool. 


omissions, commissions and suggestions yie 


x V contain numerical information 


6. The seven parts of Appendi 
hing agencies at Central and State 


on the 365 books according to publis 
levels, language, stage and the type of books. 


Classification of the Books 


The books were classified in the following categories for the pur- 
pose of evaluation : 


1. Agency - wise Т р 
2. Language - wise (L and L ) 
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3. Type of books (T: extbooks/Supplementary Readers/ 
Children's books) 


4. Stage-wise: (Primary, Upper Primary, Secondary). 


7. Appendix Vi (a) contains data on the trend of Negative Aspects 


in books in mother-tongue a! ) апа ри VI (b) the data on the trend 
of Positive aspects in these books 


Similar data relating to the books in English are given in Appendix 
VI (c) and (d). 


Appendik - I 


Identified Values Commensurate with Status of 
Women 


1. In the educational systems, areas of home management should 
be projected as joint responsibility of all the members. 


2. Dignity of labour must find reflection while taking care of the 
roles performed so that men and women develop respect for roles per- 
formed inside and outside home. 


- 3. Dependence of girls and women as a traditional value must be 
rejected, from which it follows that emphasis has to be laid on equal 
commitment for work at home and outside, by both the sexes. 


rtunity in all walks of life must lead to the 


‚ 4. Equlity of oppo 
realization of the responsibility to equal participation in the development 


of the Nation. 


5. Women should be able to attain their fulfilment by getting 
concious of their rights and abilities. 


6. Decision making process at all levels from family to society being 
shared by both the sexes must be emphasized. у 


and campaigns against all practices 


7. Systematic understandings 
dowry and bride price must be or- 


degrading sexes in matrimony e.g. 
ganized. 


osumerism leading to, women becoming 


8. The concept of c 
d need based consumption must be 


prosperity symbol must be rejected an 
emphasized. 


9. Women should not be projected as sex symbols and dignity of 
persons is to be promoted so that women become self-reliant, self 
propelled and self-directed instead of being continously protected. 
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In the light of these objectives the literature at the school level 


Should be scanned and new literature should emerge with these values 
being reflected. 


Humanities 


1. Textbooks and su 
regional languages at the sc 
of view of th 
their status. 


pplementary readers in English, Hindi and 
hool stage should be Scrutinized from the point 
© status of women so as to delete all references that denigrade 


2. Inthe Supplementary reade; 
of women in different walks of 1 


women, explorers, states men and 


TS as well as in textbooks biographies 
ife, such as freedom fighters, sports 
Scientists should be included. 


3. The varioüs, myths about 
drawn form the images of middle с 
about the Indi. 


the subordination of Indian women 


lasses should be exploded. The reality 
an countryside should be brought to light. 


^. The legal rights of women in different spheres should Бе em- 
phasised, 


5. The contributions of women writers, ts and novelists should 
be highlighted. jas 


6. All Corporate efforts made for raising women's Status, suffrage 
movements and the work 


of AIWC should be highlighted. 


en to see that the main Objective of the new status 
tes a spirit of co- Operation with the other sex and not of 
ze ODeration, competition and conflict between 
Sexes Or between the Senerations occur in Society, these should not be 
пат, a corrective description of all 
lvorce, if it 


has to take place. 


Min hould be viewed Not in isolation but as part of the total 
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Appendix II 


Values Commensurate with Status and 
Empowerment of Women (April 1987) 


1. In the educational systems, areas of home mangement should be 
projected as joint responsibilities of all members. Dignity of labour must 
find reflection while taking care of the roles performed, so that men and 
women develop respect for each other's work performed inside and 


outside the home. 


2. Dependence of girls and women as a traditional value must be 
rejected, from which it follows that emphasis has to be laid on equal 
commitment for work at homé and out side, by both the sexes. 


3. Equality: of opportunity in all-walks of life must lead to the 
realization of the responsibility of equal participation in the development 
of the nation, Women should be able to pay attention to their fulfilmen 
by becoming concious of their rights and abilities. 


4. Decision-making process at all levels from family to society 
being shared by both the sexes must be emphasised. 


5. The concept of consumerism leading to women becoming sym- 
bols of properity must be rejected. 


6. Women should not be projected as sex symbols. Dignity of 
Persons is to be promoted so that women become self-reliant, self- 
propelled and self-directed instead of being continuously protected. 


7. Systematic camaigns against all practices degrading sexes in 
matrimony e.g. dowry and bride price must be organised. 

8. Development of vocational skills and competencies among 
women for the economic independence and optimal devlopment of the 


Country must be emphasised at all levels of. education. From this itfollows 
that the education of women must be geared to the scientific and tech- 


noligical advancement of women. 
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Appendix III (a) 


Elimination Of Sex-bias: Evaluative Criteria 
I Introduction : 


In the changed social and political context and as per demands of 
the day, there is a consciousness about the traditional stereotyped role of 
women and also the perception of society regarding their physical and 
mental inferiority. The stigma of lower status of women is reflected in 
Some textbooks and supplementary readers prescribed for school-going 
children. The growing awareness in Society, the constitutional provisions 
and efforts on the part of the government to remove the stigma and taboos, 
necessitate that textbooks and supplemen 


i tary readers are free from any 
sex-bias, as they play a vital role at the formative stage of the child. 


Obviously, the existing lot of books needs to be screened and 
evaluated with a view to ascertaining whether or Not it has any content 


Hence, the books need to be evaluated primarily on two counts : 
(a) the matter Prejudicial to sexes, and 


КӨШ) the matter promoting harmonious relationship between men and 


П Evaluative Criteria for Aspects of Negetive Behviour 
l. Discrimination ; 
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eliminating it from these books, and incorporating values commensurate 
with the status of women. 


(i) Thematic Content: 


There may be imblance in themes relating to women in the lessons/ 
chapters included in the books. Less emphasis may have been given to 
themes concerning women. The number of female characters in the text 
may also be much less than that of the male characters. The treatment of 
a particular theme may even lead to projecting an inferior and stereotyped 
image of women. 
ter of the book under review has to be 


or not the theme (including 
tative of the equal status of 


Evidently each lesson/chap 
evaluated with a view to finding out whether 
the number of chapters) is adequately represen 
women. Я 


(ii) Linguistic Content : 


Thematic content finds expression through the linguistic content. 


In language textbooks this element serves as а means. The use of certain 
ideational content expressed with different sets of grammatical and 
vocabulary items within their limited scope, suitable for different grades, 
Occasions and persons help in communicating the attitude of the writer 
towards persons and/or things. Therfore, any language content, utterance, 
and/or figurative expression which explicitely denigrates the status of 
women has to be mentioned and deleted. The content which tarnishes the 
image of women and lowers their status is also to be located and the 


relevant portion specifically mentioned. 


meaning 
atic content with the help of the 


andis to be taken into consideration by су! the 4 

point in question. The image of a person is elevated ог tarnished by the 
way it is projected. Ample care has 10 be taken 10 find out in each lesson 
Whether or not the female characters are portrayed in a biased manner, 
and if so, how it can be modified. 
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2. Areas of Sex-Bias: 


The role of women in different walks of life has not been properly 
understood and appreciated by the parents, other members of the family, 
in-laws, society in general and surprisingly enough, by women themsel- 
ves. The negative attitude is mainly responsible for undermining the 
significant role of women in social, economic, cultural, historical, 
religious and educational fields, She is still considered to be burden on 
the family, incapable of doing much physical labour and is given the 
treatment of a second rate citizen, 


3. Social Evils: 


Most social evils existing in our society today clearly reveal men’s 
highly prejudicial attitude towards women. Social evils like dowary, 
bride- price, prostitution, child Marriage and false beliefs are a curse to 


the society and an impediment in the Progress of the nation. The evil of 
dowry system clearly shows that wo 


| men are still considered as items of 
property which could be disposed of at the will of men. 


4  Stigmaattached to certain practices : 
The double set of n 
awidower, ora spinster 


5. Incapacites and Incapabilites : 


Women, by and large, are still bein i i 
rg d large, 8 considered to be incapable of 
competing with men in many walks of life. Tt is regarded that у cannot 
ugh it may be true to both sexes. 
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6.  Dependenceon Меп: 


It is considered that women cannot be independent and are not 
capable of taking their own decisions. Such prejudicial statements also 
need to be pointed out. 


TH 


Itisessential for the illustrations to berelevant to the textand helpful 
in explaining, supplementing and enhancing the theme. The women 
characters should also be illustrated in а dignified way, and not as 
sex-symbols. The illustrations should be purposeful and realsitic. 


ШТ. Evaluative criteria for Aspects of Positive Behaviour 


1. Capabilities: 
Women have proved themselves, both physically and intellectually 
do not lag behind in adminstration, 


equal to men, if not better. They 
management or leadership. The evaluator is to locate all such references 


in the text. 


2. Self Reliance: 


Women could be self-reliant too. There are innumerable instances 
where they have put up a tough fight and proved their self-respect E 
become a source of inspiration. The cvaluator may look for such refer- 


ences and note them. 


3. Emotional Relationship: 


It is not fair to take women for granted so far as their emotions are 
concerned. They do so much for the family members at their а 
because they are emotionally attached to their families. They sioul $ 
be ill- treated simply because of their emotional attachment. Instead, Mis 
is a quality that needs to be highlighted. 
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4. Equality of Opportunity and Wages: 


The constitution guarentees equal opportunities for the develop- 
ment of the personality of men and women so much so that there is a 
provision that they will get equal wages for the same kind of work. 
However, in practice, discrimination is still discernible. Healthy competi- 


tion forthe development of personality of both the sexes is necesssary and 
desirable. 


Women should be provided with equal opportunities in social, 


religious, political, professional and cultural spheres and such references 
may be noted. 


5. Mutual Co-operation : 


The family is an integral part of. Society as a whole. Therefore, the 
progress of family and the Society depends on mutual-co-operation, 
affection and the feeling of oneness. Evidently in matters pertaining to 
family and Social affairs, both of them should co-operate and discharge 
their duties by mutual consultation and co- operation. 


6. Removal of Social Stigma: 


mentioned. 
7. Women's Contributions in Improving their own Status : 
Women can contribute i i 4 : 
In thiscontext women who Коо meee m иен 


~ 2 welfar 
agencies are to be highlighted, 


9. Women as Source of Inspiration: 


tion to their children or husbands. This can and does happen in the life of 
any human being. Such instances need to be highlighted. 


9. Women as Symbol of love and Sacrifice : 


There are hundreds of instances where women have come forward 
and sacrificed their own interests for the sake of their husband, children, 


society and even country. These need to be highlighted. 


10. Fair Representation of Women Characters : 


y and fairly represented in 


It is fair that women should be adequatel 
women 


textbooks. The women authors find due place and there are 
characters who are not stereotyped, but are strong and self reliant. 
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Appendix III (b) (i) 
Negative Aspects 
l. Discrimination 
(a) Content 


(0 Thematic 
(ii) ^ Linguistic 


(b) Presentation 


2. Areas of Sex-bias 


(i) Social 
(ii) ^ Economic 
(ii) Cultural 


(iv) Historical 

(v) Religious 

(vi) Educational 

(vii) Pertaining to family 
(viii) Political 

(ix) Physical 


3. Social Evils 


(i) Dowry system 
(i) Bride price 
Gii) Prostitution 
(iv) Child Marriage 
(v) False Beliefs 
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te 


StigmaAttached to 

(i)  Widowhood 

(i) Childless woman 

(iii) Spinsters 

(iv) Child Marriage 

(v) · Education of girls 
Incapacities and Incapabilities 


Dependence on men 


Misrepresentation in illustrations 
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Appendix III (b) (ii) 
Positive Aspects 
1. Capabilities/Capabilities: 
ја Self Reliance : 
3. Emotional Relationship: 
4. Equality of Opportunity and Wages: 
5. Mutual Co-operation : 


6. Removal of Social Stigma 


7. Women's Contributions in Improving their own Status : 
8. Women as Source of Inspiration; 
9. Women as Symbol of Love and Sacrifice : 


10. Fair Representaion of Women Characters : 


11. Illustrations : 
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ШО) (iii) 


APPENDIK 
Elimination of Sex – Bias Tabulation of Positive and Negative Aspects 


Based on the Evalution Tool 


POSITIVE ASPECTS 


Јени 


NEGATIVE ASPECTS 


Represantation 
отеп as Source 
pf Inspiration 
'omen's Contri- 
bution in improving 
ir own image 
Removal of 
BocialEvils 


futual Vx 
о-орегацоп 
quality of e eM 


Oppertunity 
‘motional 
Relation ship 


у Other 
Dependence 


apabilities 


Social Evils 


Appendix III (c) 


Manual of Instructions for the Evaluators 


1. Introduction (Language and Sex): 


This evaluation tool is designed to evaluate language textbooks and 
Supplementary reading material of all the school stages from the view 
Point of the stauts of women. The purpose of the tool is to find out whether 
ог not the status of women has been brought out in the right perspective 
and to suggest modifications of sentences/ paragraphs/ references which 
Present stereotyped or distored image of women. The idea behind the 
evaluation is neither to reject nor to extol a book but to eliminate sex-bias 
from it, if any. 


; There may be certain portions in the textbooks which relate to the 
promotion of the status of women in society and highlight the significant 
contributions and achivements of women. These descriptions of achive- 
ments of women may help students to draw inspirations. 


Many a time the role of women is not adequately brought out in 
school textbooks. The picture of women which emerges from these texts 
ismore often than not one ofa traditional housewife doing all the domestic 
chores with occasional reference as a sex-object and mainly occupying a 
very inconspicuous place. Obviously, it is not an easy job to bring about 
the attitidinal change in social outlook, which will correct the above bias. 
The change implies reversal of the process and effort that has gone into 
building it up for centuries. A congenial climate conducive to the har- 
mony of the sexes has to be provided taking care that discordant notes that 
act adversely and affect the orchestral harmony, are eliminated and at the 
same time elements contributing towards it are focussed upon and high- 


lighted. 


П. Evaluation Tool : 


School-going children are normally exposed to the printed reading 
material in the form of textbooks and supplementary readers. The seeds 
that are sown at the tender age, will bloom into flowers when they grow. 
This is the time when their unpolluted minds need refreshing breeze. This 
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leads to the need for screening language textbooks/supplementary reading 
material from the viewpoint of the status of women. For this purpose an 
evaluation tool had been developed. It contains the following items : 


1. Identification data 

2. Screening of negative aspects 
3. Screening of positive aspects 
4. Overall evaluation of the book 
5. Bio-data of the Evaluator 


IH. Manual of Instructions : 


A. General Guidelines 


1. Please read carefully the evaluative criteria that have been 
given in the beginnning of this booklet. 


2. Use only one card for one book. 


3. Please fill in all, the columns of identification data giving 
complete information. 


4. Chapterwise evaluation, including exercises is to be done 


keeping in mind all Ше aspects mentioned in the Evaluation 
Tool (Column No. 2). 


5. Please fill in your bio- data and sign. 
B. Negative Aspects: 


1. Read carefully each chapter and note down negative aspects 


page-wise, mentioning the first and the last words of the line(s) 
against the aspect in question, if any. 


2. Derogatory material which n 


: | eeds deletion should be 
mentioned in column Мо. 6 (mention the firstand the last 
words of the line(s). 


3. Scope for improvement, if any, should be mentioned in 
column No. 7. 
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IV. 


Positive Aspects: 


1. Read carefully each chapter with a view to finding out the 
status of women according to those given in column No. 2. 


2. If you come across any thing that is outstanding and helps 
promotésthe status of women in any of the aspects mentioned, 
note down the lines and passages giving their page number 


in column No. 6. 


3. Remark if any, and scope for improvement, if at all, should 
be mentioned in column No. 7. 


Overall Evaluation : 


Give your comments and suggestions on the following counts : 


1. Women authors are adequately represented in the textbooks/ 
supplementary readers : 


2; Adequate representation of women characters in the 
chapters/lessons may be included : 


3. The use of the lesson for highlighüng values may be done 
both through teaching and through exercises : and 


4. Even one positive aspect may justify a good book, hence it 
may be highlighted. 
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APPENDIX - V(iv) 


Number of Text Books 
(Other States) 

51 State Language Mother. Second Total 
No. Tongue Language 
1. Опзза Опуа 03 02 05 
2 Himachal 

Pradesh Hindi 01 03 
3 Uttar 

Pradesh Hindi 01 07 
4. Assam Assamese 03 02 05 
5. Gujarat Gujarati 07 02 09 
6. Sikkim Nepali 04 - 04 
75 Kamataka Tamil 01 04 09 

Kannad 04 

8. Maharashtra Marathi 03 04 07 
9. Kerala Malyalam 01 02 03 
10. Andhra 

Pradesh Telgu 01 01 02 
11. Rajasthan Hindi = 02 02 

Total NT ЕТЕТ == 
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APPENDIX - V(vi) 


Number of Supplementary Readers 
(Other States) 


SI State Langtuage Mother. Second Total 
No. Tongue Language 
p Те 

1 Andhra 

Pradesh Telgu 01 01 02 
2. Orrisa Oriya 01 02 03 
3. Uttar 

Pradesh Hindi 01 - 01 
4. Rajas.han Hindi 01 01 02 
3. Gujarat Gujarati - 01 01 
6. Kerala Malyalam - 01 01 
T Private 

Publishers - - 02 02 
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APPENDIX Уба) 


Table of Consolidated Frequency 


and Percentage to Find 


Trend of Negative Aspects 


in Books in Mother-Tongue (1.1) 


TEXT-BOOKS SUP. READERS CHILDREN’S 
BOOKS 
LP UP | 5 LP | UP | 5 All Stages 
No.of | No.of | No. of | No. of No. of | No. of No. of 
Nameofthe | books | books | books | books | books books books 
Negative Aspect. 
9 
Negative 
aspect 
в Ф 
Discrimination 0 0 
Areas of 
Sex-bias 2 
Social Evils 2 20 
Equi Lad 
рее о о 
crea 1 10 
Illustrations 
TOTAL 
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APPENDIX VI(b) 


TABLEOF ‘CONSOLIDATED. FREQUENCY 
AND PERCENTAGETO FIND 


TREND OF POSITIVE ASPECTS 
IN BOOKS IN MOTHER-TONGUE ал) 


TENT-BOOKS SUP.READERS 


IP | UP ; 
i 
Name of No.of | No.of | No. of | 
пе books | books | boo! books | books 
Positive | ` ks | воде | 
Aspect о NE 2218 О ЕВЕ 
Negative | Negative | Negative | Negative| Мера Negative. 
aspect | aspect | aspect — aspect aspect | aspect 
к |F %|к % |н] № «| Fr 
1. Capacities) 1 14 wa = A [|= 
Capabilites ET eng. 935 у 
2 Self iu gu | 2 5 
SOINS Y4|E1- 13:2 ки. = = је 5 4 56 
3, Emotional 2 29,10 EVENT d. = = 7 194 
Relationship. mai 227 
4 Equilityof 2 29,6 8 э. lec =) = 1 28 
opportunity | 
5. Mutual 2 29,67. 8 [Де | сее = з 83 
Coorporation | 
| 
6. Removalof 4 57| 6 НЕ СЕ 353 
Social Evil ON EE = 
7. Women’s 1 1!4|2 2 Bes E oc 2 56 
contribution та 93 | 
in improving | | 
their own | 
status | | 
зот 6 86/12 16 |6 8 |- IN cu renes 
inspiration 
9, Women as 7 0 (о оо о | agi) = 2 56 
symbol of | 
Love and | 
Sacrifice. 
lorc Reps 29 271/17) 22123 07 Ero imd 
‘of Women | 
sentation 
meea 02500951] ЗАЗ e с рај“ оо 12 331 
| 
ТОТА ПБ T = —— 35 
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APPENDIX VI(c) 
TABLEOF CONSOLIDATED FREQUENCY 


ANDPERCENTAGETO FIND 
TREND OF POSITIVE ASPECTS 
IN BOOKS IN ENGLISH (L^) 
TEXT-BOOKS SUP.READERS CHILDRENS 
ич ЖЫЙ А | BOOKS j 
| 
LP | UP S LP | UP 5 АП Stages 
No.of. 'No.of |No.of | No.of ‘No.of  |No.of No. of 
Name of the | books ` books | books | books , books | books books 
Negative р | 
Aspect 9 8 18 Ab gk 0 1 9 
Negative Negative |Negative Negative Negative Negative Negative 
ect aspect . [aspect aspect aspect | aspect aspect 
ф Fr % |r Pi нок ко% 
Discrimination - - 8 27115 250 0 1 106 316 4 16 
| ^ 
Areas of sex bias- - 10 34411 55,0 0.0 0 7 37 10 40 
4, il L- — 1 
Social evils 4 13812 10 0 о (9 шо изи 157 8 427 
Stigma. A үөт e 1010 о 1/025 One sh 171153, оо 
Incapacitiey -- - 2 69 0 0,0 oto olo о 2 8 
Incapabilities | d j | 
Dependence - - |0 0 0 0 0 о о 
реек | | ‚0 | 0 0 0 0 
7 ! | 
Misrepresen- - - |5 1720 0,0 0 
tation in illus- | ОО о A 
trations ! 
| | 
| 
Total 0 
o 29 20 QT m - 
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АРРЕМОХУИ® 
TABLEOF CONSOLIDATED FREQUENCY 


AND PERCENTAGE TO FIND 
TREND OF POSITIVE ASPECTS 
IN BOOKS IN ENGLISH (L) 
TEXT-BOOKS SUP.READERS CHILDRENS 
Lg BOOKS 
КЛР UP 55 (ГИ up |$ All Stag 
No.of No. of г [No.of [No.of №4 No. of 
Name of the о. of io. of (o. © 
jS MN: books | books | books | books | books books 
Apes во 11 1 6 10 21 
Negative | Negative Negative | Negative "Negative [Negative | Negative 
Em aspect т [aspect aspect [85799 aspect. 
који oim ни EN * ӯ % 
Pies за ан | | | 14 159 
Capabilites 7 21912 1681 33314 308 13 158 
2 Reli ru | | з 34 
Reliance. 1,41 2 озул |. Ој 49 
3. Emotional - - |4 5 v | пуне 
Relationship 145 [15 21 ,- о о |n B 
| 
4Equlyof - - |4 | | d. 3 
opportunity 1254 5611 si: 7112 2 
5. Mutual "dee 155 1 19 
Coorporation pos °з о оз з | 2. 
6. Removal of - - ! NEC 
Social Evil ОЧЕ 62510 EIS o|4 49 
7. Women's. NE: 0 | 2 23 
contribution. о ја 560 0 | о о | 5 62 
in improving 
their own | 
status | | 
8. Мотепа5д - -~ зї Мэ. | 4 49 з 34 
Source of аја 560 0 | оо 
Inspiration. | 
9. Women as - - |5 156 | n 134 18 205 
Symbol of love | из 1880 0 2 5 
and sacrifice | 3 | 
lOFare re- -oxt |6 | 5 i 6 $ 91 
resentation 5716 salio 03 23 2 25 
БЕ Women i 
Characters 4 1 | 
m OT ORTOS Dos (0280 Ir ахо 5 ои 
Тоди J 32 7 3 13 jg 8 
| 
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APPENDIK - VII 


Р T icipants an 
List of Resource Persons, Hon. Direc 


Evaluators 
I. Resource Persons 


1. Dr. Rama Singh 
U.G.C. Professor 
Kishore Bhawan Opp. Policelines 
Ratnada, 
JODHPUR (Rajasthan). 


2. Dr. В. M. Sagar 
Professor and Officer-in-charge 
Central Institute of English & 
Foreign Languages (Regional Centre) 
Motimahal Campus 
LUCKNOW (U.P.) 


3. Dr. Narsingh Srivastava, 
Professor in English, 
University of Gorakhpur, 
GORAKHHPUR (U.P.) 


4. Dr. У.Р. Singh, 
Professor 
Central Institute of English & 
Foreign Languages, 
HYDERABAD (A.P.) 


5. ShriShaik Mowla, 
Ex-Registrar 
Agricultural Unversity (A.P.) 
HYDERABAD (A.P.) 


6. Shri D.N. Johri, 
Ex Assistant Professor, 
Girdhar Bhawan, 
SEONI (M.P.) 
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. Shri M.M. Joshi, 


Shri R.C. Dave 

Assistant Professor, 
(Women's Cell) 

State Institute of Education, 
Jahangirabad, 

BHOPAL (M.P.) 


Shri R.L. Gupta, 

Ordnance Factory Inter College, 
Ministry of Defence, Govt. of India 
Shahjahanpur (U.P.) 


. Shri P.N. Sahi, 


Journalist and Editorial Consultant 
144, Hauz Khas Apartments, &I 
NEW DELHI-110016. 


n.Dire f Work: in 
Shri B. Bankoti, 


District Inspector of Schools 
UTTARKASHI (U.P.), 


. Shri H.C. Katyal, 


Principal, Dayawati Modi Academy, 
MODIPURAM (Meerut) (ОР) 


Prof. M.L. Tickoo, 
Co-ordinator of Studies, 


Central Institute of English & Еогеј Languages $ 
HYDRABAD (A.P.) t vi VEA 


o> 


Principal, Asan Memorial Senior Secon School 
Cochin House, us 


MADRAS - 600006 (тї) 
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